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NajenaltlLiteracy: Panel on
LanEiEge-Vinonty-Children and
VT Youth

ldentification of Research Questions

Development of Literacy In language-
minority children and youth

Cross-linguistic. and cress-moadal

relationships

Socio-cultural contexts and literacy ™
development

Instruction and: professional develephien
Student Assessment




NatiGyel Biteracy, Panel i Langliage-
MiRery ChildrenrandsYouth

1800 titles mitially identified for inclusion in the review

Reduced to a total of 970 studies based the panel’s;judgment of relevance to
the research guestions and technical adeguacy.
Criteria for inclusion

Empirical data had to be reported —ne thought pieces

Allowed book chapters and dissertations when no or little juried research Journal
research reports, were available

50% or more of the research sample had to be language-minority: students

Wheni experiments, quasi experiments, single subject designs or multipleglase-lie’ s
studies were reported they must have control groups, groups sizes of at1easti4
students in each cell, and be conducted for a minimunm oft 6: menths :

When correlation studies were examined they must have at least 20 subjects O)f mere:
Published after 1979 -
Published in English
Subjects must be children 3-18
Data must be disaggregated for various groups

Criteria for elimination
Serious confounds exist ini the design
Not relevant to research guestions




PEVEIopment off Literacy in
NP uaee-MineHty, Students

Eindings
Meta-analyses of; 10rstudies indicate that.

first andisecond-language speakers arcg®.
equivalent in word' reading accuracy.#

Meta-analyses of 9 studies' indicate that N
first and' second-language speakers are”
equivalent in spelling performance.

Too; few, studies in writing to. draw
conclusions




PEVEIopment off Literacy in
NP uaee-MineHty, Students

Predictors of Word-Level Performance

“Second-language preaictors of second-language
word-level literacy skills among language-mineiy,
students in the primary grades, are similar to these”
identified in decades of research oni early’ readifGs

development conducted with native: speakers({as
62-63). ’

Predictors of Text-Level Performance

“The same variables have been shewn I other
Work to relate te: monolingual’s reading
comprehension.” (pg. 63)... As those shown t@

predict second-language learners reading
comprehension.




PEVElopnent ol Literacyiin
[NTguage-Minerty Students

Language-minorty: Students ldentified
as Having Literacy, Difficulties

Word level: “There are similar proportlons

off language-minority students and &t
monelingual speakers classified as poOr
readers...with the exception of eral
language skills, the overall profiles of poor:
readers In the twe greups are very. similar”
(p. 63). Beth groups have problemsawiti
“pPhonelegicaliawareness and: WoerkKing
memony."




PEVEIopment off Literacy in
NP uaee-MineHty, Students

Relationship between English Oral Proficiency and
English; Literacy.

Measures' of oral language proficiency in English ...were_net
strong predicators ofi word and pseudo-word reading for ="
language-minority. children. (p. 63). -

Not much can be said about spelling firom the current body

of research.

The crucial role ofi oral vocabulary knowledge in reading
comprelension suggest that limited vocabulary knowledge s
associated with low: levels of reading comprehension. in
English and English-language learners with a large repertoire
oft high-frequency: and academically relevant words are
petter able process, written texts than English-langliage
learners without such a repertoire” (p.65).




PEVElopnent ol Literacyiin
[NTguage-Minerty Students

Recommendations for Future Research
(WardiLevel)

We do not know: if emergent literacy skills%
vany by first-language background, ameuigt

of time Inrcountry, or preschool attendance
o other factors. ~ |

Not clear hew early literacy skills in LM'
children relate te later literacy performance
especially reading comprehension. Need
longitudinal studies.




DEVEIopment oirLiteracy in
ey uage-Minerty, Students

Recommendations for Future Reseanch (\Word
Level)

We do not know: which types ofi literacy: instruction,
may. in early. years may be best fier LIV childr__e-n.'-‘_ |

What is the:relationship between LM childrénis g
wordireading accuracy and word reading reit€z

What IS the relationship between LM children’s
fluency and reading cemprehension?

What is the develepment of spelling in older V]
children?




PEYElopment o Literacy:in
NErguage-MinontysStudents

Recommendations, for Euture Research (Text Level)

What s the development of reading; comprehension in LV
children compared with ML children?

What Is the nature of LM children’s reading comprehensmn
difficulties?. :

What are the specific skills having the greatest lnfluence on

reading comprehension? _
What are precursors to reading fluency m LM chlldren’P

What is the relationship of years of L2 instruction and" other
contextual' and demographic features with reading
comprehension?

Wiritingl research IS, wide open




PEVEIopment off Literacy in
NP uaee-MineHty, Students

Recommendations for Future Research
(Learning Difficulties)

How: can we “disentangle the interactionsis”
among second-language leaming .o+ |

difficulties and such factors as resourcesqin!
schoeols, oppoertunities to learn, Socio-
cultural context, and psychometric ISSues™

(p. 67.)




DEVEIopment oirLiteracy in
ey uage-Minerty, Students

Relationship of Oral Language
Proficiency to Second-lLLanguage
_iteracy.

Is PA or Oral Language proficiency a better
predictoer of reading in English?

Questions concerning the role of Iang'Uage"
proficiency in the demains of reading
fluency and comprehension are particulgily,
pertinent In second-language contexts; Mt
there is almost no research in this area”

(p-68).




PEYelopnient ol Literacy in
N guage-MineWty Students

“The development of reading comprehensien [among
L2s]; like that of werd level skills, 1s highly: dependent
on effective instruction” (jp. 100).

“All'studies showed language-minoerity students @ =8
performing less well than their native-speaking peers
on measures of reading comprenension.

Unfortunately, these studies provide little or A0
Information about the reading comprehensmn
mst;uctlon that these students were receiving (.

(10)

Not enough research in writing to state any.
conclusions.

SLittle Is known about how: or Iff PA and orall language
proficiency  (vecabulary and grammar knowledge)
predict L2 students’ spelling development. (p. 129).




PEYelopnient ol Literacy in
N guage-MineWty Students

“English oral language proficiency skills
explain a modest proportion of unique
variance (3-4%) in L2 students’ Word
reading scores” (p. 131). -

“PA and WM infEnglish are: more robust.
and coensistent predictors of acecurate ™
Englishiwerd reading skills than do
English oral language proficiency. sucih

—as vocabulary and grammayr skills?




PEYelopnient ol Literacy in
N guage-MineWty Students

“The review of studies, on the relationship. between
second-language oral proficiency and spelling
suggest that there is not a strong relationship
between, grammatical sensitivity and English and®tiie
English spelling skills of elementany —level Engllsh--

language learners, but that vocabulary skillsgim
Englishimay be related to spelling| skills in Engllsh”" /
(p. 131). -

“The review also appears to indicate that spelllng
accuracy. amoeng| ELL is predicted by phonologjcal
processing skills and pseudo-word decoding (o.

4131).




PEYelopnient ol Literacy in
N guage-MineWty Students

“The review of studies, on the relationship. between
second-language oral proficiency and spelling
suggest that there is not a strong relationship
between, grammatical sensitivity and English and®tiie
English spelling skills of elementany —level Engllsh--

language learners, but that vocabulary skillsgim
Englishimay be related to spelling| skills in Engllsh”" /
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accuracy. amoeng| ELL is predicted by phonologjcal
processing skills and pseudo-word decoding (o.

4131).




PEYelopnient ol Literacy in
N guage-MineWty Students

“advanced ELLs were able to read more fluently than might
have been expected given their oral language skillsi i English”
(p. 132).

“Finding fremi the, available reseanch on SLL suggest that having
well-developed: orla language proficiency in English is' asseciatetiy
with well-developed reading comprehensien skills in Englisis=
Including oralf vecabulary knowledge (ability to give deflnltlons)

awareness of cognates, listening comprenension; oraiis
storytellmg skills, and syntactic skills” (p. 135). |

“English oral language proficiency and Englishi reading™
comprehension are alse mediated by contextual factors, Stich as
home language use, literacy practices, and SES, as well as by
?lfferen)ces in instructionalland other educatienal exXperences”

p. 135




PEYelopnient ol Literacy in
N guage-MineWty Students

“Welll developed oral language skills in" English
are assoclated with better writing; skills in
English” (p. 136). oy
“In general, research on the roele of English¥®,
language proficiency. in the development of

English writing skills in ELLs Is limited? (p
138).

“The available research suggest that Engllsh
oral language proficiency Is consistently.
Implicated when larger chunks ofi text are

“dnyvolved, whether in reading comprehension
or writing” (p. 139).




Blisi— and Second-Eanguage
Literacy.

“In summary, findings from four of the five
studies, reviewed! previeusly yielded: results
that support the interdependence hypothesis
suggesting that across a wide range of agesy”
word reading, skills,acquirediin‘one Ianguage '

transfer toer the other” (p. 202).

“Six ofi the seven studies reviewed here S
Investigated the transfer from the first to the
second language; the sing study that leoked

—+at reverse transfer found it te occur from
Englishi te Spanish spelling” (p. 209).




Blisi— and Second-Eanguage
Literacy.

“Without exception, these studies provide evidence
for: cross-language transfer off cognate vecabulary”
(p. 214).

In the aggregate, the results of studies on the
transfer of vocabulary knowledge suggest that

aspects of word knowledge transfer across
languages. In the process of inferring meaniig o
unknown words, transfer by be negative, as When
meaning Is erreneously assigned to words based on
the influence of the first-language syntax or the
meaning assocliations of cognates. are not
Sdifferentiated in. the two languages” (jp. 21.7):




Blisi— and Second-Eanguage
Literacy.

“In summary, all these studies provide evidence for
the cross-language transfer of reading

comprehension ability in bilinguals... With' respect to
the influence. of level.of second-language proficiERcysy
these: studies present conflicting findings™ (p. 2229

“In summary, with the exception of Hernandez vy
(1991), all'the studies reviewed previously proyvidess
evidence suppeorting the notion that bilingual chandren
who read strategically: [using reading strategies] in
one language alse do so in thelr other languagez-(p.
227).




Blisi— and Second-Eanguage
Literacy.

“In summary, the studies reviewed here suggest a
number of possibilities about 1t and 279 [anguage
writing relationships...

Beginning writers use what is known about Writing in: tipesds:
language fier forming hypotheses about writing in the 2”0'
language.

Young children receiving instruction in a 2" l[angugge
exclusively, writing skills; may develop first in the 2”0'

language and subsequently in the 15t -

For older children withivarying proficiencies in 1°* and2nd
languages, aspects, of writing ability may correlate only for
students proficient in the 1t but not in the 2% language,
suggesting| that early in 2"® language acquisition thiese
children draw:on resources available to them; in then=1
language.




SEEIo-clltural Contexts and
Ziteracy Developnment

“Clearly, Immigratioen and refugee
EXPEriences can cerate traumatic
situations for children and families: &%
however, there is no evidence that

these: experience Impede: literacyss Fva
achievement. Literacy outcomes aie <
more likely to relate to home (and
schoeol) language and literacy leamaing
“sopportunities, Irrespective of
immigration circumstances™ (p. 255);




SEEIo-clltural Contexts and
Ziteracy Developnment

“The most we can say given: the available
research Is that bridging home-school
differences in interaction can enhance
students’ engagement and level of _
participation:in classroem Instruction. | ThIS
outcome IS certainly not trivial, but it ISHIOLE
the same as enhancing student achievement
or other types of learning outcomes —effects
Jthe existing  data cannot confirm™ (p. 256);




SEEIo-clltural Contexts and
Ziteracy Developnment

“One fairly consistent finding across a numher of
studies IS that language-minority students” reading
comprelension performance Improves When they._ .
read culturally familiar materials... However, thefs s
language of the text appears to be a strenger |
influence on reading performance: Studentsoesforn
petter when they read or use material i thess '
language they know better. The influence of cultural
content is not as: robust...Students’ culturall affiliations
are freguently confounded with SES — for
which,...there Is strong evidence of an impact,.on

diteracy outcomes — rendering Interpretation even
more preblematic”™ (p. 256).




SEEIo-clltural Contexts and
Ziteracy Developnment

The influence of Parents and Families

Language-minority parents express willingness
and often: have the ability te help thelr chlldren
succeed academically.

More:home. literacy experience/opportunities; Are %

generally: associated with superior literacyss
outcomes, but findings in this regard are n’ot |
consistent, and precise. conclusions are: diffictilt to
find.

The relatienship; between home language Usesano
language-minority. children’s literacy outcamesis
unclear.




SEEIo-clltural Contexts and
Ziteracy Developnment

T he influence: of Policies

The research base does not permit firm
conclusions (p. 257). -

Langtiage Prestige or Status

Possible costs for 15 language
maintenance

LLower prestige of Spanishi may affect
teachers’ assessment of student
competence and thus result in low-level
instructionall practices (p. 258).




Insthuction and Professional
PDevelepment

“The findings of studies that have comparead
Bilingual and English-only appreaches must
continue te be Interpreted with great cautlon..
The Institute off Education Sciences Is '

currently funding three evaluation stud.le_s

employing experimental or guasi- \

experimental methods and will compare |

outcomes for students instructed in English-

only with these instructed with some use-of:
Sy'the native language” (p. 398).




Insthuction and Professional
PDevelepment

“Tihe findings of all five studies [PA and
Phonics] are consistent withithe selid .
findings of 1 language research. Theil
NRP examined 52 studies of PA o N

instruction and another 38 studieSiEi e
phonics instruction. Both conferred”
clear benefits on children’s reading

- Jdevelopment, as determined by arwide
range of measures...” (p. 427).




Insthuction and Professional
PDevelepment

“Eluency instruction benefits native and
appears to similarly benefit ELLS. There
is a clear need for more research inte g}
the most effective way to teach ogai s s

reading fluency to children who, arg
learning English as a 2™ language” (p..
429).




Insthuction and Professional
PDevelepment

“I'he three studies of vocabulany.
Instruction for ELLs reviewed: hiere.
yielded findings consistent with those ol
vocabulary: studies of native speakefS;s

However, there is a great need fors
more Investigation; into what constitues
sound and effective vocabulary
JAnstruction for ELLS” (p. 431).




Insthuction and Professional
PDevelepment

“..... I hese few: studies [on ELL reading
comprehension] did not show. a
consistent advantage for
comprehension strategy: instructiond s s

Given: the small number of studies:s
reviewed here, it Is Impossible to
determine the best way to facilitate
Jeading comprehension for ELLsS™ (13-
433).




Insthuction and Professional
PDevelepment

“Cammon Instructienal reutines may: need to be
adjusted to make instruction in the literacy
componentst maximally: effective with ELLS.
Unfortunately, authors often have been:silent ing
describing such adjustments” (p. 437).

“We can enhance literacy development off ELLS W|th

better instruction” (p. 447). “Most interventioRs hadia
greater impact on decodlng and fluency: thar on
readlng comprehension” (p. 448). ~

“It may be that what Is heeded Is sound readlng
Instruction compined with simultaneous efforis-te
Increase. the scope and sophistication of these (El=ss)

sstudents’ oral language proficiency’” (p. 448).




Insthuction and Professional
PDevelepment

“In the aggregate, hewever, It appears that what
WOorks with native-speaker pepulations. generally.
works with ELLS. i fact, instruction that emphasizes
literacy components confers a learning advantade, ok
ELLs. The effect sizes for such teaching tend to sesmn

the moederate range, meaning that its beneflts are |
large eneugh be important.” |

“Effect sizes for ELL are lower and more varlable than
these for native ES students, suggesting that such
teaching Is likely 1o be necessary, but insufficient-for
iImproving literacy’ achievement among ELLS.




Insthuction and Professional
PDevelepment

School Change Factors

“Importance of mobilizing [all] staff to fecus on
the needs of ELLS, even when students are feswann
number. Doing so shows Vvery: positive results,

Efforts must be sustained and comprehepsivesva

Schools worked with staff at local universitigs Wwho
assisted with staff development and school ¥
change efforts and documented the process of the
changes that occurred, for both the students ame
the school, over time” (p. 522).




Insthuction and Professional
PDevelepment

Special Education

“One Important Issue raised by these studies. Is the manner

In whichr students are identified as learning disabled and the
assessments used to track their progress... Studies shaeiildsibe,
designed to: differentiate between a language: delay and a4
reading disability” (p. 539).

“The studies reviewed in this section Investigatedpe: varlety
of technigues designed te improve the language anogieracy,
development of language-minority: students with Specjal. =
needs. Of interest is that approaches grounded' in different
theoretical models were te be promising”..behavioral,
cognitive, interactive, and holistic (p. 537).







